





percent of transitional resources were offered to increase academic success. Closely
following at 20% was transitional resources being offered to be perceived as military
friendly. “Other” or reasons not included as options were the reasons why transitional

resource were offered four percent of the time.

Reasons for Offering Transitional
Resources

® To increase academic success

m To be perceived as military
friendly

M To aid in the transition to
academic/civilian life

To show appredation for
military service

m Other

Figure 3. Reasons for offering transitional resources, by percentage, at 17 responding

institutions.

A survey question requested institutions to briefly describe how decisions are
made to continue or discontinue a transitional resource, to which the decision-making
process varied and may not be linked to retention and graduation. The following
comments were noted from some of the responding institutions. A research university
noted:

While Graduation/Retention/Persistence rates are all valuable in gauging the
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success of any IHL program, to include our military/veteran programs, it simply

stands to reason that providing transitional resources will aid in both attracting

and retaining veterans to this institution.
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A comprehensive university shared:
The institution uses data to inform decisions, but student participation also can
affect the longevity of resources. Both qualitative and quantitative data spoke to
the need for tutoring resource for veterans, but the students did not use the
service, resulting in the decision to discontinue it and reallocate the resources
until we could figure out how to get them to take advantage of the resource. Thus,
decisions to continue are based on (1) need as determined by both qualitative and
quantitative measures and (2) return on the investment of the resource.
Three state universities provided comments to this survey question. One wrote “We have
a permanent transitional program for veterans and have no plans for discontinuation. If
we were to decide to change the status of this program, I imagine it would be data driven
based on retention.” The third state university stated services were initiated by the
Veterans Resource Center in collaboration with other on campus departments but did not
provide any basis for decisions. Comments were provided by four state colleges with one
stating “We listen to student needs and requests and also review student roadblocks or
issues that prevent them from attending or being successful while attending — to identify
areas we can improve” and another reporting “Our decisions are based on what will
encourage the students and benefit them. We also base it on the number of students we
serve and the budget that we operate within.”
Quialitative Findings
Thirteen of the responding institutions agreed to be interviewed as part of the
qualitative portion of the research, and 11 were interviewed, exploring the processes and

procedures of the institutions to address the research questions. Of the 11 institutions
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interviewed, all were identifying student veterans who were using benefits, and eight of
them were identifying student veterans who were not using benefits. Interviews were
conducted on the phone or in person and were transcribed by a third party prior to
analysis. Modifications in the data collection process, such as the addition of or change in
interview questions, were made to allow the emergence of theory.

Coding. To gain meaning and deep understanding to the qualitative data, the
researcher conducted multi-level approach of coding, which included open coding, axial
coding, and selective coding. Memoing was incorporated in the coding process to
recording the researcher’s thoughts to aid in the generation of theory. The researcher
performed open coding by reading each interview transcript line by line. For ease in
reading, the researcher highlighted groups of text of initial codes. This information was
then transferred to a Word document in a table for each research question. Using
continuous comparison of the data, the identified concepts that were similar in nature
were grouped with related codes, and identified concepts that were similar in meaning
were combined, deleting duplicated information. The concepts were assigned to an initial
category and regrouped as needed. According to Strauss and Corbin (2008), axial coding
involves reconstructing data that were broken as part of the open coding process.
Following this idea, the researcher reread each interview line by line for increased clarity
of the open codes identified and then recoded and regrouped data, when necessary, into
categories and subcategories to show similarity in meaning. Examples and quotes from
the interviews became a part of the table and were used to supporting understanding in
the selective coding process. The selective coding included, again a regrouping into

identifying core categories until no other categories could be identified, building the
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theory and identifying a theme. Table 23 provides an example of the axial coding
performed for each research question. To further analyze the axial coding, the researcher
conducted selective coding with each research questions. Coding provided disclosure and
recording as themes for the first research question; tracking and obstacles as themes for
the second research question; and collaborations, surveys, gauging effectiveness, and
awareness/promotion of transitional resources as themes for the third research question.
The themes identified for each research question are discussed within the research
question headings.

Table 23

Coding by Research Question

RQ1: How do USG institutions record the identification of student veterans?

RQ1a: How do student veterans disclose veteran status and how do USG institutions
record it?

Categories Subcategories Codes

Disclosure Processes Admissions application
Use of benefits
FAFSA
Readmissions
JST

Non-process OrgSync
DD214
Availability of perks
Word of mouth from other
student veterans
Event attendance
Graduation
Disclosure campaigns
Drill schedules
Special populations: ROTC,
graduate students

Incentives With associated cost
Without associated cost
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Recording

Obstacle

Verification

Banner

Outside Banner

Obstacles

Collaborations

Academic pursuit without
affiliation

Update by email
Confirmation by document

SAAADMS
SGASADD
SPAIDEN
SGASTDN

Spreadsheet
Other portals

Asking, not recording at
admissions/readmissions
Unclear admission questions
regarding status

Not knowing who needs data
Insufficient staff, knowledge

SCO

Registrar

Military resource center
Financial Aid

Faculty

Administration
Admissions

eCampus

Academic advising
Academic success

RQ2: What data regarding student veterans are tracked by USG institutions?

Categories

Subcategories

Codes

Tracking

Aids in retention

Aids in graduation

List of students
Notification of withdrawal
Report of academically

dismissed or academic probation

Use of attributes
Indicated start term and

graduation term on spreadsheet
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Obstacles

Desired tracking

Cautions

Transfers

First time, full time
not veteran
representative

Expiration of benefits

More than IPEDS

Reasons for stop outs
Employment and career status
Satisfaction of services

Status of veterans with expired
benefits

Small population
Subpopulations should not be
ignored

Transfers in and out

New formula needed to best
represent veteran population

Expiration of benefits

RQ3: How do USG institutions use this information to make decisions about the

transitional resources offered and their effectiveness?

RQ3a: How are decisions made regarding the offering of transitional resources?

RQ3b: What means are used to determine the effectiveness of the transitional resources

offered?

Categories

Subcategories

Codes

Collaborations

Surveys

Community

Campus

Student survey

Area businesses
Organizations

Specialized committee
Financial aid
Academic success
Bursar

Counseling
Faculty

Student activities
Study abroad
Administration
Academic advising
Registrar

eCampus

Military friendly survey
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Gauging effectiveness Nonacademic Listening to student veterans;
survey
Ranking in military friendly
surveys
Student participation, feeling
connected
Campus climate change

Academic Retention
Graduation

Awareness/promotion of Campus TV monitors
transitional resources Social media
New student orientation
Open houses

The researcher conducted selective coding to further analyze the axial coding
performed with each research questions, the primary and the secondary. The secondary
research question to RQ1 was written as the researcher understood there were multiple
ways in which disclosure was being made and the research needed to reflect the methods
of not just how the identification is being recorded but how it was being disclosed beyond
the formal processes, such as on the admission application. From the primary research
question of how USG institutions record the identification of student veterans and the
developed secondary research question of how student veterans disclose veteran status
and how institutions record the status, two themes were identified. These themes were
disclosure and recording.

Disclosure. Regarding the student veterans disclose veteran status and how USG
institutions record it, the first theme identified in the coding process was disclosure. The
identification of the theme was anchored in the various means a student veteran may
disclose military status. The method could be quite structured through a process or more
informally, which was identified as non-processes. Processes, which gathered the veteran

status ,included the admission application and submission of the JST and non-processes,
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such as joining a student veteran organization or word of mouth from other student
veterans. Other processes by which student identification was collected included the use
of benefits, FAFSA completion, and readmission. The question of military status was not
consistently asked as part of the readmission process or, if it was asked, it was not being
recorded in all cases. An example of when an update would be needed is a student could
have been enrolled at an institution, stopped out or stopped attending prior to graduation,
made a military commitment and then returned to the institution. For this scenario, the
military status would need to be updated. The FAFSA provides an opportunity for the
student to indicate veteran status, which can be noted on the student’s record. The
recording of student veterans receiving benefits was noted as being more accurate than
self-disclosure and was an easier identification to make and record because, as Institution
6 stated, “[the veterans] have to see us to get their money, so we know who those
students are. They seek us out.”

Non-processes varied among institution and included providing a DD214, which
is a record of military service provided to the service member at the time of discharge
(DD214.TLD, 2007), attending an event targeted at military connected students,
identifying at disclosure campaigns, providing drill schedules, and targeting special
populations, such as Reserve Officer Training Corps (ROTC; Georgia Institute of
Technology, 2019). ) or graduate students with similar inconsistency of recording the
obtained veteran status in one location. A student veteran could register as a member of a
student veterans organization through a third-party portal, such as OrgSync, a student
engagement portal (Campuslabs.com, n.d.), or simply provide a copy of his/her DD214.

Attendance to veteran or military focused event was a means of identification as well as
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Figure 6. Banner Screen, SGASADD. Adapted from USG Information Technology
Services Using Student Attribute Process (2013).

SGASTDN is a Banner screen typically populated once the student has an
admission decision and is populated with information from SAAADMS, as shown in
Figure 7. It contains current and historical student information, so multiple student
records may exist. A veteran tab, as shown in Figure 8, exists on this screen to house
recorded veteran information (Maintaining Student Attributes in Banner, n.d.) and where
most institutions to identify the use of VA educational benefits. Updates to SGASTDN
were made by the school certifying official, or Banner was updated automatically with
submission of an online form requesting certification. The tabs on this screen allowed for
entry of the number of hours certified and additional attributes to identify the need for

certain communication, such as an updated certificate of eligibility.
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Figure 7. Banner Screen, SGASTND, Learner Tab. Adapted from McGill Student

Records and Course Registration (2011).
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Figure 8. Banner Screen, SGASTND, Veteran Tab. Adapted from McGill Student
Records and Course Registration (2011).

SPAIDEN is the identification screen in Banner, containing name, address,
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telephone, and other biographic/demographic information. The biographical tab of this

screen, as shown in Figure 9, contains an area for veteran information, such as veteran

file number, separation data, and a place to indicate disabled veteran status (Student
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Information Management System User Guide Section 2, n.d.). Institution 1 indicated use
of benefits on SPAIDEN, by adding the appropriate social security number in the area

labeled as the VA file number. This type entry was used for all military connected

students and did not allow for designation of status of veteran or dependent.
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Figure 9. Banner Screen, SPAIDEN, Biographical Tab. Adapted from Murray State:
SPAIDEN — General Person Identification (n.d.).

Veteran status disclosure was also recorded in places other than Banner, such as
various spreadsheets and other portals. One institution recorded student veteran
information on a spreadsheet with various worksheets and color codes and third-party
platforms, such as OrgSync and listservs, were common ways of recording the veteran
status outside Banner for non-process events. While spreadsheets and third-party
platforms have their benefits to the institution, they allowed the veteran status to be

recorded in various location and often without sharing of information between
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departments that would have a need to know. Additionally, not all institutions felt the
liberty to update or share veteran status information when disclosed during a non-process
event without the student veteran specifically stating he/she wished to be identified.

During the interview process, institutions mentioned several obstacles regarding
the recording of the veteran status, which could be controlled by the institution, so
obstacles were included in the theme of recording. At some institutions, when the veteran
status was collected as part of the application/readmission process, but the process
stopped there. Collecting the status did not ensure it was recorded, recorded in a manner
that would be associated with the student beyond the admission application, or was
recorded in a means which could be meaningful for data analysis for the institution, such
as in Banner. Some institutions felt students in general, not just student veterans, were
confused by the veteran status question on the admissions application and, therefore,
were uncertain as to the accuracy of the self-reported data obtained through the
application process. As a result, a couple were working on making changes or were
discussing changes to provide guidance for more accurate data collection at the point of
submission of the admission application, but these changes would not be system-wide
and beneficial to all institutions. There was concern regarding the institution
understanding with whom the data should be shared and having limited staff or
knowledge on how to identify and track the population was also mentioned as an
obstacle.

The lack of sharing of student veteran status and the identification being recorded
in multiple places created an obstacle for institutions because data were not recorded in

single location for ease of analysis. Institution 2 captured the essence the problem with
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using multiple platforms to record veteran status by asking “Why cannot I run a report
...that has everybody so that I can ... get a better understanding of our entire size [of
veteran students enrolled]?” The representative from Institution 10 agreed, specifically
for identifying all student veterans whether they were utilizing VA educational benefits,
by saying the goal was to “[create] community for all of our military and dependent
students.” With a variety of locations to record the veteran status, running a report of
building a community is made difficult.

Collaboration among institutional departments could aid in a more thorough
identification of student veterans as there was a lack of consistency in sharing and cross-
referencing student veteran identification among various departments. Collaboration was
needed for ensuring a thorough review and inclusion of student veterans, particularly for
areas where student veterans may be informally identified but not officially recorded.
Due to collaboration being an essential part of recording veteran status, it was included in
this theme. Administration played a major role in actions center at serving veterans, such
as identification and recording the veteran status or allowing access to Banner screens
where updates were made. However, this collaborative spirit was not present or fostered
at all institutions according to the interviews. The school certifying official and
Admissions shared use of VA educational benefits and self-disclosure to ensure the
thorough status recording perhaps when self-disclosure was not made at all or it was not
recorded as part of the permanent student record. Collaborations between the military
resource center and Registrar was shown in comparing departmental lists for
communication and military related out of state tuition fee waivers. Other collaborators

mentioned during the interviews were advisers, financial aid, career services, faculty,
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eCampus, and academic advising who had interaction with students who may disclose
veteran status. During an advising session, an advisor may learn a student is a veteran and
could ensure the status is recorded. Financial Aid could conduct an event specifically for
veterans or career services could host a veteran job fair. A student may disclose veteran
status to a faculty member who could encourage official disclosure to an administrative
office for recording. At one institution, eCampus was involved in the review of the
military transcript, so the department would be a possible collaborator.

Selective coding for the second primary research question, relating to what
student veteran data are tracked by USG institutions, also yielded two themes, which
included tracking and obstacles. In order to track retention, graduation, and other
desired success measurements and to identify transitional resources to impact these
measurements positively, two themes associated with data tracked by USG institutions
were identified, tracking and obstacles. Aids in tracking retention and graduation were
mentioned during the interview process and included notification of student veteran
actions, such as withdrawals. Obstacles was the second theme, with some obstacles, such
as identifying student veterans with expired benefits, being under the control of the
institution while others were not.

Tracking. As tracking identified as a theme for the second primary research
questions during the coding process, institutions noted several aids and provided some
cautions in relation to tracking retention and graduation. Aids for tracking retention
included having a list of identified student veterans from which to work, being notified of
withdrawals ,and knowing any unfavorable academic standing for identified student

veterans. Using attributes, recording start and graduation term on a spreadsheet, and
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having a relationship with the institutional research office were aids in tracking
graduation. Student veterans may be a small percentage of the overall student population
and subpopulations may not be recognized or identified. However, as one institution
cautioned during the interview, small veteran population and subpopulations should not
be overlooked. Also, any subpopulations, such as reservists who may have active duty
time, may vary from the overall veteran population in retention and graduation rates.
Tracking these separately may help an institution identify any additional resources that
may be needed. To provide focus to these groups, they were included specifically within
the theme of tracking.

Several means of desired tracking were mentioned during the interview process
among all sectors of institutions for which collaboration would be needed. Research
institutions were interested in employment and career information for its student veterans
post-graduation. Desired tracking for comprehensive universities focused on why a
student veteran choose to not attend the institution while state universities mentioned
reason for stopping out and information beyond the requirements of IPEDS. Focus for
state universities and state colleges for desired tracking was a general means to know
how their student veterans could be served better, which could include collaboration
across numerous campus departments. To continue the tracking of successes, being able
to track student veterans who had expired VA educational benefits was desired. The
representative from Institution 1, which was not conducting any tracking at the time of
the interview, stated “[Student veterans and other military students] are a hot topic at our
institution right now and, of course, the more data...the more success we will have to be

able to implement [beneficial resources].” Having the means to track student veterans to
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multiple ways was important to various institutions so embedding the desired trackings
within the theme of tracking was essential.

Obstacles. Obstacles was another theme identified for the research question of
tracking retention and graduation during the coding process. An obstacle repeatedly
mentioned by institutions, such as Institutions 7 and 11, was student veterans seldom
meet “first time, full time” U.S. Department of Education criteria for tracking, as
Institution 3 said it was not representative of the student veteran population and
transferring in and out of various institution may tracking retention more difficult.
Institution 11 noted “the Department of Education isn’t particularly interested in this
group of students, but they are surely here and they are an important group of students.
We want them to have good outcomes so let’s start thinking in ways to talk about their
success measures.” Related to the noted importance of tracking this population and
measuring its successes, Institution 3 stated a new formula was needed. Another obstacle
mentioned in measuring the retention and graduation of student veterans, initially by
Institution 2, was ensuring they are tracked event after VA educational benefits expired,
which may have excluded some students depending on where student veterans were
identified in Banner and how institutional research reports were written.

The third primary research question regarding how USG institutions use this
information to make decisions about the transitional resources offered and their
effectiveness had two secondary research questions. The two secondary questions were
written as the researcher realized the limited use to data in tracking student veterans and
the effectiveness of transitional resources was typically not linked to data, such as

retention and graduation. The secondary research question of how decisions were made
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regarding the offering of transitional resources had collaborations and surveys identified
as themes.

Collaborations. Themes identified during the coding process regarding the
decisions made regarding transitional resources were collaboration and surveys. Within
the theme of collaboration, on and off campus working relationships aided in
identification and offering of transitional resources, a finding within the literature review.
Often noted in the institutional interview was a specialized committee for service to
military students. The Institution 8 representative stated “we have that collaboration
culture here. That’s just one of the things that they pride on either community
collaborations or inter department or cross campus collaboration.” Individual departments
on campus also participated in supporting student veterans on some campuses. The
Registrar’s Office provided unofficial transcript review on one campus; Financial Aid
conducted workshops to aid in completion of FAFSAs for student veterans and to share
information on private scholarships; Career Services hosted workshops for student
veterans to set up LinkedIn profiles, to translate military skills to civilian terms and show
value to the civilian workforce, and to connect with employers for internships and job
opportunities. The Bursar’s Office was another common collaborator as was Counseling
where one institution stated, “whole group of counselors who are willing to go out and
seek training specifically in dealing with veterans and their needs”.

Perhaps less common, Institution 11 mentioned Student Activities and Study
Abroad as collaborators for their student veterans. Student Activities, often responsible
for social and recreational activities on campus, understood the busy schedules of student

veterans but worked to get them involved in activities and Study Abroad was “dedicated
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to helping veterans understand how they can get a student abroad experience for much
the same cost as they would pay for a fourth year” and the costs the VA would and would
not cover. Collaboration with Admissions at one institution included housing a VA
student worker in the office to aid with prospective student veterans and other military
students. eCampus was noted as a collaborator in aiding student veterans in receiving
prior learning credit through portfolio submission or military credit. Ensuring acceptance
of classes for VA educational benefits by Academic Advising was yet another
collaboration that benefited student veterans. Collaboration with Administration was
mentioned by some institutions, including a research institution with student veterans
being five to seven percent of the overall student population and a state college with
student veterans being two percent of the overall student population, showing the size of
the institution and/or the military population did not impact the likelihood of support at
this level. Continued collaboration was important in understanding the needs of student
veterans as one institution representative believed understanding their needs and “the
more complete picture we can paint about our student veterans” aided in receiving
additional resources when they were needed. While not linked to a specific area on
campus but more to a collaborative culture was the access to data. One institutional
representative stated having a level of access to data for analysis greater than others in
similar positions within the USG and felt this level of access to data aided in what the

institution did to “get people here, to keep them here and get them out successfully.”
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Collaboration with off campus resources mentioned by institutional
representatives during the interview process included area businesses and nearby military
bases and extending informational sessions to the community. Area businesses aided
student veterans with mentoring, resume writing, dressing for success, and networking.
Nearby military bases were partners in educational programs with at least one institution.
Informational sessions, such as lunch and learns, were extended to the community as a
means of providing resources and potentially reaching potential students.

Surveys. Institutions also focused on survey responses to make decisions about
transitional resources, which resulted in surveys being identified as a theme in the coding
process. Student surveys and military friendly surveys are providing insight to what
student veterans want and when a change is needed or desired. Demands for resources,
such as a computer lab for completion of FAFSA and the application of VA educational
benefits and a fax machine for submission of information to the VA ,were a means of an
institution “creating its own best practices” by focusing on student veteran input. Survey
completion helped an institution review “what can we be doing differently or better for
our student veterans” and “reveal areas where we can improve.”

The research question regarding the effectiveness of transitional resources offered
and their effectiveness yielded two themes following selective coding. The first theme,
gauging effectiveness, describe the range of measurements found during research,
including academic and non-academic standards. The second theme was
awareness/promotion. Before any tracking regarding transitional resource effectiveness
could be calculated, student veterans had to be aware of the resource and, ideally, make

use of it.
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Gauging effectiveness. As a theme identified during the coding process for the
third primary research question, gauging effectiveness in strictly academic or qualitative
ways was not practiced at all institutions interview. Through the interview process, it was
discovered many decisions made regarding transitional resources were not typically
related to tracking of retention and graduation. Instead, the institutions who sought
information in this respect were surveying the student veterans in some fashion. The
representative from Institution 3 stated, “more than anything, it’s a matter of customer
satisfaction.” Several institutions noted the ranking of military friendly surveys was
helpful in determining effectiveness of the transitional resources offered because the
surveys provided “an opportunity to do an internal audit of sorts” to view student
satisfaction and student complaints. Student participation, climate change, and a
connectedness to the institution were all noted as a means of success. Student
participation in an event or use of a resource aided in the overall student experience and,
therefore, impacted retention and graduations rates was the viewpoint of one institutional
representative. A change in the climate for students was another measurement of success.
Institution 10 noted “the tone ... has drastically changed” and student veterans were using
resources in the past by “fake signing papers”. Creating an atmosphere of connectedness
for student veterans was also noted by Institution 10, saying “if students come and they
don’t feel a part within that first semester, it is very possible they are going to try and find
that somewhere else” so the opportunity to connect with student veterans, perhaps with
transitional resources, was important.

Awareness/promotion of transitional resources. For student veterans to benefit

from transitional resources, they must be aware of and take advantage of them, eluding to
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the second theme of awareness identified during the coding process. Due to the demands
of student veterans between academics, family, and work, institutions often found
engagement difficult to accomplish. Means to remind or inform student veterans of the
resources available to them include email distribution, use of campus TV monitors, social
media, new student orientations, and open houses. Utilization of promotion of transitional
resources were mentioned by Institutions 3, 5, 6, and 10. In addition to student veterans
being aware of the transitional resources, the campus departments and personnel who can
make decisions about the resources need access to the information.
Grounded Theory of Best Practice

The proposed best practice can be identified in five steps. The first was to ask or
collect veteran status information through multiple avenues, such as the FAFSA, the
admission/readmission process, submission of JST or use of educational benefits, or a
resource center check in. The next step was to collaborate to ensure data are being shared
among departments, so it can be recorded in Banner, the single home for student veteran
information to be used in tracking academic success and other success measurements to
make data-driven decisions regarding transitional resources. The next step was to confirm
or verify the accuracy of the data recorded. Confirmation of the recorded military status
was accomplished through email, requesting a response if the military status was
incorrect. However, verification of the recorded status using supporting documentation of
the veteran status, such as the DD214, promotes the highest level of accuracy. Having a
verified status recorded in a single location from multiple means of collection supported
the desired yield of these efforts. Having an accurate and complete means of identifying

this population for reports enabled the data to be used for decision-making.
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This study discovered Banner and its functionally as the proposed best single
“home” for student veteran identification. Most institutions within the USG used Banner
to do record the student veteran identification but not in a consistent way or not in a way
that thoroughly identified the student veteran population on the campus. Several
components were identified in the analysis as part of a recommended best practice. They
were asked for status information and then ensure it was recorded; record the status
information in Banner with other demographic, financial, and academic information;
make efforts to verify student veteran identifications; and seek out and encourage a
collaborative spirit on campus.

To determine any desired tracking on the student veteran population, the
recording of the veteran status was essential. To accomplish the recording of the veteran
status, institutions were encouraged to take every effort to collect veteran status on their
students and to provide incentives for self-disclosure when possible. During the interview
process, one institution stated “once that student is identified as a veteran all types of
institutional analysis and analytics can be used in terms of tracking the student, looking at
their grades, how they perform against other peers, who they perform against the
athletics, athletes, those type of things”, even though analyzing retention and graduation
data for student veterans “gets hairy”, according to a state college representative. There
were standard opportunities, such as during the admission and readmission processes, to
request this information, but other unique opportunities that fit the culture of an
institution could be created. An example of a unique opportunity to obtain veteran status
was the state college who had a disclosure campaign with drinks and snacks. Another

institution offered discount athletic tickets to veterans. Even though the initial intent may
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not have been for status information, creatively thinking could assist in a through
identification of one’s student veteran population without the approach being intrusive.
Some institutions seemed to be overly looking opportunities to recorded or verify the
recording of a veteran status with submission of a military transcript or DD214, receiving
a military-related out of state tuition waiver, or disclosing veteran status on the FAFSA.
Knowing student veterans were hesitant to disclose, taking advantage of that disclosure
was a benefit, which should not be wasted and provide incentives, cost or no cost, to
encourage disclosure. Collecting data was only the first step as it must be recorded to be
meaningful and become the basis for data analysis regarding the student veteran
population.

Research yielded the practice of institutions recording student veteran status in
third party portals. The use of the portals themselves were not a disadvantage as they
provided beneficial data and were a natural extension of the institutions work with
students for communication or other data, such as participation in co-curricular activities.
However, cross-referencing and verifying the existence of data was not always an
institutional practice. It was a valuable practice to record the use of VA educational
benefits in Banner, but it was not recommended to record benefit use in lieu of recording
the veteran status. Advising portals may have contained self-disclosed veteran status
without it being recorded in Banner. It could be said spreadsheets and listservs were third
party portals, though not electronic. Taking advantage of self-disclosed status, which may
have been made through simple word of mouth in a resource center or sign in at a veteran

exclusive event, was yet another opportunity to ensure Banner was updated.
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During the interview process, several institutions mentioned the accuracy of data.
A couple of institutions discussed the confusion and misunderstanding of the military
status questions on the admission application and were making changes or at least
considering them. Only two institution had efforts to verify and update or confirm the
data. One institution located near a military base sent an email providing the current
veteran/military status and asked the student to respond if a change was needed. No
documentation was required for this type of update. Another institution recorded the
veteran status when it was disclosed but went a step further in creating a “confirmed”
status. For example, if a student disclosed veteran status, the information was recorded,
but, if the same student produced a DD214, the confirmed status was added. Use of
supporting documentation and the confirmed status provided a level of verification that
helped address the concern for data accuracy mentioned by several institutions during the
interview process.

The existence of a collaborative spirit regarding student veterans was not a trait
across all institutions as shared during the interview process. One institution mentioned it
was stepping on “political” toes to request information from enrollment management
office being a member of student affairs while another institution had made gains in
identifying their student population by “having the right people in the room”. The other
components of a best practice were likely easier to accomplish when a collaborative spirit
was present. Additionally, discussions regarding the policies and procedures needed to
accomplish the other components and any subsequent changes, such as Banner access to
make updates, could be supported on an institution-wide level by working together.

Support from administration is beneficial but coordinators, directors, or others who were
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passionate about veterans can lead efforts for change. One institution stated collaboration
was “the only way to get things done”.

Figure 10 represents how collaboration was the foundation for thoroughly
identifying student veterans from the various departments and processes on campus with
which a student veteran may have contact. With that contact, the departmental
representative or department, which oversaw a process could ensure the status was
recorded. For this proposed best practice, the initial recording of the veteran status leads
to the status confirmation. The confirmed veteran status is the basis of creating desired
reports regarding student veterans using data that were complete and accurate, and using
the data to make decisions about transitional resources whether through rates of retention

and graduation or student needs assessment or satisfaction.
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Figure 10. Creating the Foundation for Thorough, Accurate, and Meaningful Data for
the Decision-Making Process for Transitional Resources.

For institutions using Banner to record veteran status, the processes for updates
and recording of use of VA educational benefits varied, but the use of Banner screens
was consistent. SAAADMS was populated from the admission application and included
any attributes assigned to the application. The attribute assigned at the time of application
was the attribute which aids in the tracking of graduation for some institutions.

SGASADD was populated from information on SAAADMS, including any attributes.
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For this proposed best practice, the researcher suggested updates regarding veteran status
to be made on SGASADD, keeping the integrity of the admission application intact on
SAAADMS. Updates from collaborative partners without Banner access would need to
follow an established procedure plan for consistency in sharing veteran status
information. SGASTND could be used to identify the use of educational benefits and
where expired benefits would be indicated, if an institution decided to continue tracking
on these students. However, if the student veteran with expired benefits was a military
status that is coded on SGASADD, the student veteran would be included in tracking
using criteria from this Banner screen. If an institution desired to know the number of
student veterans who persisted beyond the availability of benefits, the creation of an
attribute to identify the students with expired benefits had benefits. As suggested by the
representative from Institution #2 who said not knowing if a current student veteran had
expired benefits was a barrier, it would identify student veterans who needed additional
resources for degree completion. At a minimum, it was recommended a routinely
scheduled email be sent to students indicating a veteran status, requesting any updates.
However, a better way of addressing the concern over data accuracy, as mentioned in the
interview process, was the creation and use of a “confirmed veteran status” attribute. The
“confirmed” status was updated on SGASADD following collaborative discussions about
what data were acceptable for this change. Using SPAIDEN as the Banner screen to
indicate student veteran status was not suggested as the availability of data on this screen
is limited to a VA file number with no further description available. Having veteran

status information consistency located and updated in one place allows for thorough data
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available for institution research, such as tracking retention, graduation, and other aspects
identified among collaborative partners.
Summary

Various means and location of recording the identification of student veterans
existed among the responding institutions. The lack of self-disclosure was consistently
present at institutions, and some offered incentives to aid in the overcoming this obstacle.
Other obstacles were centered on policy and procedures at the institution. Accuracy of
data was often questioned, and two institutions found a means to address it. Collaboration
in ensuring thorough identification of student veterans willing to disclose in one way or
another was helpful on campuses when it was available, but it did not exist on all
campuses interviewed.

Tracking of retention and graduation rates varied among participants, with
graduation more commonly being tracked than retention. Assigning an attribute to
identify student veterans, providing a means to analysis them as a group, was helpful as
was Banner recording degree completion. The U.S. Department of Education criteria for
“first time, full time” student was noted as not being representative of most student
veterans and an obstacle mentioned among others. Institutions noted tracking related to
the retention and graduation of their student veterans and collaborations were identified
as a theme to aid in providing transitional resources, which were potentially impactful to
retention and graduation.

Successes for the student veteran population were not always measured solely in
academic ways. Institutions mentioned customer service and student veteran participation

were indicators of transitional resource effectiveness. In making decisions about
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transitional resources, students must be aware of the availability of the transitional
resources so they can participate, and essential campus departments need access to the
related data to be a part of the decision-making process.

Consistently identifying and recording the veteran status was recommended to
occur on SGASADD and use of VA educational benefits by semester to be recorded on
SGASTDN. Confirming veteran status with documentation, such as a DD214, was
encouraged to aid in the accuracy of the data. Institutional research activities could refer
to identification on these screens for tracking related to student veterans. Retention and
graduation tracking could be completed with this criterion instead of a similar “first time,
full time” attribute because student veterans were not typically a part of the “first time,

full time” population.
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CHAPTER V

DISCUSSION

Summary of the Study

Literature indicates resources aid in the transition veterans from the military to the
academic world as many veterans are using Post 9/11 educational benefits. While the
veteran population in the state of Georgia is expected to grow through 2027 and remain
stable through 2037, the USG has no systematic approach regarding identification of its
student veterans even though they were identified by most institutions as a targeted
population for the Complete College Georgia initiative. Information on retention and
graduation for this population was also lacking. This study provides a theory of the best
practice of identifying student veterans. By identifying student veterans, related data can
be utilized to make decisions regarding transitional services offered and establish
retention and graduation rates at diverse institutions of higher education in Georgia to fill
this gap in the literature. Grounded theory was the methodology used for the research as
it provided theory generation that is grounded in the data of a particular phenomenon and
the proposed theory for events or actions is grounded in the data found while researching.
Further, grounded theory is exemplary for generating new theories and improving
professional practices in higher education.

The identification of veteran status was recorded and updated in various ways, if
at all, within the USG. Incentives were offered by some institutions to aid in self-

disclosure but other obstacles for recording this information existed with institutional
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policies and procedures. The retention and graduation rates of student veterans were
noted as not being accurately represented by the “first time, full time” criteria of the U.S.
Department of Education, perhaps contributing to the small number of institutions that
tracked graduation and the even smaller number who tracked retention. Collaboration
was identified as a theme with identification of status and tracking regarding the
effectiveness of transitional resources. A grounded theory was proposed for a single
location of recording and updating veteran status so related data could be utilized in the
decision-making process of transitional resources and tracking of retention and
graduation.
Analysis of the Findings

Surveys were used to determine what transitional resources were available and
why they were offered and to what degree the identification of student veterans was
tracked and how associated information was used. The survey provided results that were
not expected by the researcher. The researcher assumed the “bigger” institutions were
doing “bigger things” and the assumption was not found to be true. Research institutions
were no more likely to be tracking retention and graduation than the other sectors within
the USG. Responding state universities were conducting the most tracking for student
veterans receiving and not receiving VA educational benefits. State colleges were
generally doing the least tracking with the exception of graduation for student veterans
receiving VA educational benefits. Overall, more tracking for graduation and retention is
conducted for student veterans receiving VA educational benefits than student veterans

who do not received benefits.
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A wide variety of transitional resources were offered within USG institutions, 159
of them among the 17 responding institutions. Themes identified by Griffin (2015)
included (a) personnel and services, (b) institutional structures, and (c) social and cultural
support to ease transition for veterans into academic life and, therefore, have an impact
on academic success. All of these themes were present in the correlating transitional
resources among all sectors. Surprising to the researcher was the purpose of offering a
transitional resource being to aid in academic success was ranked third, true for only 23%
of resources.

Cate et al. (2017) learned collecting service-related information was inconsistent
in the application process or was only collected specific military populations only. The
findings during the interview phase of this research support the inconsistency in
collecting service-related information in that veteran status was not always recorded
when it was asked on the admission application or it was not asked during the admission
or readmission process. Additionally, this research supports the findings that service-
related information from specific populations, which, in this case, was student veterans
receiving VA educational benefits. Just over half of the 17responding institutions
reported identifying student veterans without benefits. Similar to the findings of Cate et
al. (2017) with confusion on the FAFSA military status question, some institutions
mentioned confusion with the military status question on the admission application.
Efforts to changing the question to provide more accurate data collection was being
discussed and showed the desire for institution to not only collect veteran status
information but to do so with as much accuracy as possible. However, the research

supported the findings of Darcy et al. (2018) that student veterans did not always wish to
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disclose military service in the academic setting but institutions found means to
incentivize disclosure with priority registration or other perks. The actions to incentivize
disclosure supports the need for creativity within and collaboration among various
campus departments to record the identification of student veterans when it is disclosed
after the admission process, a finding of Sponsler et al. (2013) that student veteran
support was a campus-wide effort. The need for identifying student veterans in the USG
as noted within the plans for Complete College Georgia remained an issue as some
institutions still seemed to struggle in this process. Perhaps the need for identifying
student veterans was due to the inconsistency of recording veteran status, the student
veteran not being a part of the “specific military populations” for which identification
was recorded, confusion around the admission question regarding military status, or the
failure to disclose by the veteran.

The tracking of the academic successes of student veterans was a research
question addressed in this study and, it was found approximately three-fourths of the
responding USG institutions were tracking graduation but less than half were tracking
retention. This finding confirms Knapp (2013) learning gaps exist in basic data regarding
the retention and graduation rates of student veterans and, in part, confirms the Sponsler
et al. (2013) finding that two-thirds of responding institutions did not have student
veteran data for retention and graduation. completion of student veterans. While data
were collected by the U.S. Department of Education, Cate et al. (2017) and Itzkowitz
(2018) found veterans were not specifically tracked as part of this process and data
collected during the interview process of this research revealed the lack of data collection

by the U.S. Department of Education and IPEDS as an obstacle for some institutions.
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Despite these earlier findings and student veteran information not required by these
agencies, this research found some institutions that were motivated to collect data on the
student veteran population, regardless of small population (as noted as part of the theme
of tracking in the second research question) or required reporting because measuring their
outcomes were important to the institution. Measuring the outcomes of student veterans
in this way, though perhaps not intentionally, supports Boyd’s findings that data on the
college success of student veterans “combat clichés and stereotypes in other settings as
well” (Boyd, 2017, p. 4). A goal of the Eight Key to Success included documentation for
student veterans (Baker, 2013), which seemed to be important within USG institutions
participating in this research, although documentation for adequate tracking was, at times,
insufficient.

The theme of obstacle in the second research question supports the findings of
other researchers regarding collecting and analyzing data for the student veteran
population. Sponsler et al. (2013) learned decisions about serving student veterans were
being made without complete data or a means to accurately measure outcomes. This
research found several institutions were surveying student veterans about the offered
transitional resources, and, while the intent was positive, with an incomplete
identification of the veteran population, not all student veterans were able to participate in
the review and have a voice. Walburn (2017) found knowing the resources desired by
student veterans was difficult but, if the institutions within this research that were
utilizing the institutional survey regarding transitional resources as it was presented,
Walburn’s findings could be disconfirmed among USG institutions. The research of Cate

etal. (2017) found collecting and analyzing data regarding the academic success of
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student veterans was difficult. Difficulty in collecting and analyzing data regarding
student veterans could be supported with the finding of this research that transitional
resources were usually offered for reasons other than to aid in academic success to allow
for a less complicated means of analysis. Also, within the theme of the second research
question was the concern over student veterans with expired VA educational benefits not
being a part of any measurements. Cate et al. (2017) identified this concern as well.
Reasons for stopping out was found within the tracking theme of the second research
question as well, as a desire means of tracking for institutions in this study. Sponsler et al.
(2013) found only one-fourth of institutions were aware of the reasons for stop outs,
confirming this unknown in serving student veterans.

The literature review identified a move away from the (S2S) program as a means
to aid student veterans through college (Complete College Georgia, 2016) as institutions
began their own initiatives with the release of the Principles of Excellence, a finding of
Gorman (2014). A representative from the USG stated the S2S program aimed to utilize
“proven methods and best practices that attract and retain military students” (USG, 2011,
para. 2). The findings of this research found, if the “proven methods and best practices”
for retention purposes were still in place at USG institutions, could not be confirmed or
disconfirmed due to a general lack of retention tracking. Protecting resources by
leveraging data regarding the effectiveness of transitional resources was recommended in
the findings of Sponsler et al. (2013), but this research could not confirm or disconfirm
the finding due to lack of gauging effectiveness, whether academically or otherwise. The
research of McBain et al. (2012) found services and programs for student veterans were

more likely to be available at institutions with larger populations of military students. The
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survey question regarding the size of the student veteran population, which did not
require an answer, was asked as a percentage and not as a count so the research cannot
confirm or disconfirm the earlier finding. Sander (2014) found student veterans were
successful in completing their college degrees but took slightly longer compared to
nonveteran students. A lack of retention information within the USG prevents the data
from confirmed or disconfirming Sander’s finding.

The research conducted support the availability of transitional resources for
student veterans. Kurzynski (2014) found there was hardship in transitioning from a
structured military life to the more flexible academic life, and Griffin (2015) found
transitional resources were helpful during this transition. While the researcher expected
transitional resources to be offered for academic reasons, the survey found 29% of the
resources were focused at aiding in this transition and any academic reason for resources
was third of five reasons provided in the survey. Support services being needed to
increase retention and graduation, as found by Kirchner (2015), was neither confirmed
nor disconfirmed by this research as a consistent measurement for the effectiveness of
transitional resources did not exist. Evans et al. (2015) found a wide disparity in the
service to student veterans, but this research found the transitional resources offered were
consistent, even between sectors, with research institutions offering an average of 11
resources and state colleges offering 9.35 on average. As found in the literature review
regarding the offering of transitional resources, at least 90% of the USG institutions who
participated in the survey offered a military student organization, a veteran lounge, and
personnel to assist with admissions, financial aid, and education benefit processes.

Sponsler et al. (2013) found transitional resources should be proactive, not reactive. In
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addition, Moore (2017) stated research was key to developing resources that were
impactful to student veterans and how they could benefit. Some institutions in the
interview phase were using a survey to identify desired transitional resources, as well as
satisfaction in the current ones. In the opinion of the researcher, surveying the student
veterans to determine needs could be interpreted as reactive but, if a substantial amount
of time did not pass between discovery and implementation, others may interpret it as
proactive. Nevertheless, the survey results could aid in developing impactful resources
but could not be confirmed or disconfirmed by this research.

Institution support for student veterans from orientation leaders to faculty and
others was essential in impacting all student veterans was a finding of the research by
Sponsler et al. (2013) while Renn and Reason (2012) found each institution could decide
for itself how to provide assistance in a student veteran transitioning to academic life.
The findings of Semer and Harmening (2015) encouraged a holistic approach, including
financial aid, counseling, disability support, academic advising, faculty support, and
social connections. Mackiewicz (2018) found transitional resources helpful to provide
support academically, socially, and psychologically. The researcher relates institutional
support, a holistic approach, and the range of means of support to collaborations, which
this research supported was being helpful or desired in providing transitional resources.

Limitations of the Study

Several limitations exist as part of this research. The researcher distributed survey
information and scheduled interviews during the summer months, a busy time for higher
education. This timing may have affected response rates and the willingness to be

interviewed. Further responses to the survey may have changed the information collected
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during the interview stage, if additional institutions agreed to be interviewed, even though
the targeted number of institutions were interviewed. However, there was adequate
representation from all sectors in the interview stage. Interviewing different institutions
would have provided additional data and could have yielded a different outcome for the
proposed best practice. Qualitative data are used to provide contextualized understanding
of an experience, in which generalization is not a factor. Biases may have occurred with
the information shared by the institutional employees and could have affected the
information shared, therefore affecting results. For example, the interviewee may have
been hesitant to present the institution in a less than favorable way. Contrasting that
possibility is the interviewee “venting” from possible job frustration and/or a lack of
support from other campus departments. Researcher bias can be addressed most easily
with random sampling, which was not the technique used in this research. Most
institutions who agreed to be interviewed were interviewed with the remaining two
institutions failing to response to requests and not eliminated at the researcher’s
discretion. The best practice may not be appropriate for another university system and

does not include all variables for application among USG institutions.

Recommendations for Future Research
This study was designed to identify the practices of USG institutions related to
identifying student veterans, using the associated data to track retention and graduation
and to make decisions regarding transitional resources. The purpose was to identify a best
practice for consistency in student veteran identification because no systematic approach
exist. Although the research achieved its purpose, topics for future research were

identified. For institutions where the theory of identifying student veteran is
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implemented, research could be conducted to gauge its effectiveness or associated
satisfaction of the institution. To expand upon this research, a study could include
representatives from institutional research to obtain a more in-depth knowledge of
tracking student populations and the use of information, such as attributes in this process.
One could explore the success of Complete College Georgia in recruiting and educating
veterans in the state of Georgia or how methods of identification may have changes with
the implementation of the institutions’ plans. With the finding that institutions have a
focus on nonquantitative results of success for student veterans, such as customer service,
future research can explore the correlation of academic achievement of student veterans
and the level of perceived customer service provided or the level of participation in
determining the effectiveness of a transitional resource. Similarly, another topic of future
research is the basis for a military friendly culture and how it affects the collaborative
efforts in serving student veterans. Considering the offering of transitional resources,
future research could explore why other transitional resources were not offered. Other
recommendations for research include whether transitional resources play a role in
college choice, where or if to attend when multiple options are available. With some
institutions stating they are listening to student veterans in deciding what resources or
support to add, a researcher could explore the change in preference or demand for
transitional resources over time or in comparison to the transitional resources outlined in
this research. Research could include deterrents veterans have or perceive themselves as
having for attending college, especially with the availability of financial support from the

VA. Related to the receipt of VA educational benefits, future research could include the
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academic outcome of dependents who attend college with transferred educational
benefits.
Implications of the Study

This study provides several implications for serving student veterans in higher
education, not just institutions within USG. Foremost, the proposed model of identifying
student veterans within an institution provides a conversation starter about the status of
identifying of student veterans. These conversations would benefit from having “the right
people at the table”, which would likely be the departments identified in the research as
potential collaborators in recording and collaborations in providing transitional resources.
A suggested first topic is for institutions establish the level of importance the veteran
population has among the overall student population. As mentioned in the research, the
role of administration is important in completing this task and sets the tone regarding
student veterans for the rest of the institution. If the level of importance is relatively low,
the consensus may be no changes are needed. For institutions who deem student veterans
important, the conversation can continue while being reflective about their willingness to
collaborate and identify collaborations among departments, which may need creating or
nurturing. Topics for discussion for institutions who establish the value of the student
veteran population include collaboration for identification, policies and procedures for
recording identification, collaboration for transitional resources, and desired success
measurements. Administration’s dedication to student veterans will likely impact the
speed and extent of conversations and the institutional culture to consider and make
changes will likely influence the productivity of these conversations. Most importantly in

the opinion of the researcher, administration has the opportunity to guide and encourage
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the collaborative spirit to support a thorough and complete recording of veteran status
and to provide a holistic approach to support student veterans. A collaborative spirit,
described by other researchers as a holistic view (Semer & Harmening, 2015), or
institutional support (Sponsler et al., 2013), or a range of support options (Mackiewicz,
2018), has been found as essential to providing support to student veterans and was not
found in this research to exist on all campuses.

Institutions who have identified the value of student veterans on their campuses
can discuss the means in which student veterans currently identify themselves and
explore other opportunities they have for identifying themselves. Plan for how the
identification for each of the methods will lead to recording of the veteran status,
including the department that will update and how information will be securely routed to
the recording department. If the department that collects the information will be
responsible for recording it, access will need to be discussed and perhaps granted for the
update to occur. Policies and procedures for the institution and the affected departments
will need updating to ensure consistency. Changes here may include a look as to the
reasons processes are currently utilized the way they are. To provide the holistic approach
to serving veterans found in the literature to be important, possible collaborators can
discuss how they may serve student veterans better or differently. Services may not need
to be new or unique, but current services offered to the student population could be
conducted with a focus on student veterans. However, student veterans may benefit from
a transitional resource that could be offered by a new collaborating campus department.
In adjusting existing services or creating new ones, the institution or the participating

campus departments can determine a measurement of success, academic or otherwise.
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The lack of adequate resources may pose a challenge to making some changes;
however, other changes may be operational with little or no cost. The lack of resources in
knowledge and staff was indicated in the research as an obstacle to recording veteran
status. At the system level, USG could inventory institutions to discover what resources
are needed to make improvements to the recording and tracking processes for lagging
institutions. The inventory of institutions needing recording and tracking improvements
would bring awareness to the importance that the USG gives to student veterans by
establishing a minimum standard of recording and tracking in the 26 institutions across
the state. A consideration for resource allocation of funding and knowledge could be
made for institutions who were willing to better serve student veterans but lacked the
ability to launch an improvement process. A starting point could be with graduation of
student veterans using VA educational benefits, as, beginning Fall Semester 2019, it was
mandatory to report graduation data for student veterans receiving benefits.

Literature shows transitional resources have an impact on academic success of
student veterans. The availability of transitional resources varied between institutions,
and the research yielded no single resource as being the most important or the most
impactful. Institutions could benefit from establishing a means to identify the transitional
resources desired by student veterans, what trends are occurring across the country in
serving veterans on college campuses, and success measurements for transitional
resources offered. Factors, such as the culture of the institution and the caliber of the
student population, impacts which transitional resource or resources are best. A rural state
college should not attempt to duplicate transitional resources of an urban research

institution simply because they are effective in the urban setting without considering the
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culture and needs of its own campus. With Walburn (2017) finding the needs of student
veterans are not only different than traditional student but also diverse among themselves
and Ritchie (1945) understanding the importance for institutions to accommodate the
unique needs of the student veterans, each institution has the ability and the responsibility
to determine its own “best transitional resource” and to create their own best practices in
serving student veterans.

The literature showed the millions of dollars spent in payment of VA educational
benefits, and it also showed the likelihood of continued use. With an increase in funding,
additional mandates, such as the requirement of reporting graduation, are likely to occur
as taxpayers desire to know the return on their investment. The average taxpayer may not
understand the focus on the more qualitative measurements of success and may expect
success to be quantified with retention and graduation data. Having an effective and
thorough means of recording the identification of student veterans will provide the
foundation for academic related success measures. The use of non-academic measures is
acceptable and even reasonable for campus employees who work with student veterans
on a routine basis.

For the researcher, the most important contribution of this study was to provide
institutions with a means to identify its student veteran population. In knowing this
information, institutions can determine the data important to them regarding their own
student veterans. As the need for and type of transitional resources may vary by
institution so does the general need for information regarding student veterans and the
success measures considered. An institution’s data were only as good as its identification

of this population. The proposed theory provides institutions of all sizes and locations the
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foundation of giving meaning to their data and allowing it to be used more effectively in
serving student veterans through transitional resources. Whether the student is using VA
educational benefits or not, an institution can respect the service provided to our country
and “repay” that by best serving veterans on its campus.
Dissemination of the Findings

The researcher is excited to present the findings related to the research of
identifying student veterans and utilizing the related data to make decisions regarding
transitional resource offered and to track retention and graduation rates. The Georgia
Association of Veteran Certifying Officials (GAVCO) will likely be the first group with
which the research findings will be shared. The GAVCO conference is usually scheduled
for the spring, which will soon follow the conferring of the degree. Being the research
was based on the USG, it is most fitting to share the findings in the state in which the
researcher lives and works to USG and private institutions. Student Veterans of America
is a coalition of student veteran groups but their annual conference, conducted in early
January, has a track for higher education professionals, who would have an interest in this
research. The Veterans in Higher Education Collaborative, a new national organization
formed in 2018, is another group that would have interest in the finding as well as the
Veterans Knowledge Community of the Student Affairs Administrators in Higher
Education.

Conclusion

What an honor to conduct this research to determine ways, not just the USG but at

my own institution, to serve student veterans better, beginning with identifying them and

being able to make data-driven decisions. | did not serve but my daily work, and my
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academic work of the last four years in completing classwork and writing this
dissertation, is hopefully a reflection of my appreciation for veterans who so unselfishly

did.
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Appendix A

IRB Approval Notification

Institutional Review Board
Columbus State University

Date: 5/10/19

Protocol Number: 19-051

Protocol Title: An Examination of the Identification of Student Veterans Within the
University System of Georgia to Assist in the Decision Making Progress to Better Serve
Them

Principal Investigator: Stefane Raulerson

Co-Principal Investigator: Margie Yates

Dear Stefane Raulerson:

The Columbus State University Institutional Review Board or representative(s) has
reviewed your research proposal identified above. It has been determined that the project
is classified as exempt under 45 CFR 46.101(b) of the federal regulations and has been
approved. You may begin your research project immediately.

Please note any changes to the protocol must be submitted in writing to the IRB before
implementing the change(s). Any adverse events, unexpected problems, and/or incidents
that involve risks to participants and/or others must be reported to the Institutional
Review Board at irb@columbusstate.edu or (706) 507-8634.

If you have further questions, please feel free to contact the IRB.
Sincerely,
Amber Dees, IRB Coordinator

Institutional Review Board
Columbus State University


mailto:irb@columbusstate.edu
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Appendix B
Email with Link to Survey
Dear Supervisor of Student Veteran Department or School Certifying Official

You are being asked to participate in a research project conducted by Stefane D.
Raulerson, a doctoral student at Columbus State University in the College of Education
and Health Professions. The faculty member supervising the study is Dr. Margie Yates,
the Director of Graduate Studies at Columbus State University. Details of this research
are provided below as well as the first question of the survey, where you will be asked to
agree to participate.

The survey will take no more than ten minutes to complete and is included in this email.
Please complete the online survey within the next ten days. If you are selected to
participate in the follow up interview, I will contact you by phone to establish a mutually
acceptable interview time. The interview will take no more than sixty minutes and will
require you have a phone for a telephone interview, a web camera with microphone, or a
meeting space for an in person interview. Your responses will be audio-taped for review,
transcription by a third party, and coded for analysis. Documents demonstrating report
output will be requested to validate the information shared during the interview process.

All responses will be kept confidential and will be identified by number. At no point in
the study will any of your responses be attributed directly to you or your institution.
Participation is voluntary and you may withdraw from the study at any time without
penalty.

There is no expectation of personal benefit from your participation but sharing
information regarding the processes and practices of your institution as it relates to
identifying and tracking student veterans and using the data to make decisions regarding
transitional resources provide insight and knowledge on how USG institutions are
currently serving this population and how this population may be better served in the
future.

If you have questions regarding this study, you may contact me by phone at 229-392-
0810 or by email at raulerson_stefane@columbusstate.edu. This study has been reviewed
by the Columbus State University Institutional Review Board to ensure compliance with
Federal regulations involving research with human subjects. If you have concerns
regarding your rights, you may contact the Columbus State University Institutional
Review at irb@columbusstate.edu.

Your time and consideration are appreciated.

Sincerely
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Stefane D. Raulerson

Columbus State University Doctoral Student
229-392-0810
raulerson_stefane@columbusstate.edu


mailto:raulerson_stefane@columbusstate.edu
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Appendix C

Survey Questions

You are being asked to participate in a research project conducted by Stefane D.
Raulerson, a doctoral student at Columbus State University. The faculty member
supervising the study is Dr. Margie Yates, the Direct of Graduate Studies at Columbus
State University. Please read the following information and return the signed consent
form, if you agree to participate, within seven days of receipt.

Purpose: The purpose of the research is to explore the various means in which
University System of Georgia institutions identify student veterans and use
this information to make data-driven decisions as well as establish retention
and graduation rates. Data will be collected from the supervisor of the student
veteran department or, if this department does not exist, to the school
certifying official of institutions within the University System of Georgia. The
data collected from the survey, interview, and document collection. The data
obtained in this study will be significant to college administrators, educational
governing boards, and staff members who participate in working with and
serving student veterans. Data from this study will also aid in establishing a
best practice of identify student veterans and using associated data to make
decisions regarding transitional resources and tracking retention and
graduation rates, an area where many institutions within the University
System of Georgia are lacking. This research findings can be used to improve
tracking of student veterans and the means in which decisions are made,
thereby, improving the means in which student veterans are served within
University System of Georgia institutions.

Procedures: By signing this Informed Consent Form, you are agreeing to
participate in an initial student veteran survey and a possible voluntary
individual interview. Surveys will be sent to the supervisor of the student
veteran department or, if this department does not exist, to the school
certifying official of institutions within the University System of Georgia and
will take no longer than 10 minutes to complete. Participants for the
interviews will be chosen through theoretical sampling and contacted by the
researcher by phone with confirmation of the interview time via e-mail.
Individual interviews will last no longer than 60 minutes. The individual
interviews will be recorded and transcribed.

Possible Risks or Discomforts: No risk is proposed to the participants
involved in the survey or interview. It is the researcher’s goal to avoid any
discomforts or inconveniences to the participant associated with their
involvement in this study. Participant discomfort may include answering
interview questions regarding their institution’s identification and tracking
processes. Participant inconvenience may include time adjustments to their
schedule for interview participation and documentation collection. The
researcher will be mindful of possible discomfort during the interview process
and the interviewees are encouraged to express discomfort at any time.
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Interview will be scheduled at a mutually convenient time. All survey,
interview data, and collected documents will be stored in the researcher’s
personal password protected computer or in locked files.

IV.  Potential Benefits: Your participation in the research study will increase the
knowledge concerning identification of student veterans and using the
associated information to make data-driven decisions about transitional
resources and establish retention and graduation rates for student veterans.
Your response and interview answers will also help to identify themes or
patterns associated student veterans within the USG.

V. Costs and Compensation: You as a survey and or interview participant will
not incur any cost or receive any compensation for your participation in this
study.

VI.  Confidentiality: Responses to the survey and answers to the interview
questions will be confidential but not anonymous. All information will be
stored in a password protected computer or locked files.

VII.  Withdrawal: Your participation in this research study is voluntary and you
may withdraw at any time without penalty.

For additional information or questions about this research project, you may contact
Stefane D. Raulerson at 229-392-0810 or raulerson_stefane@columbusstate.edu. If
you have questions about your rights as a research participant, you may contact
Columbus State University Institutional Review Board at irb@columbusstate.edu.

Do you agree to participate in this research project?

__Yes
__No

Please answer the following questions regarding your institution.

At what type institution do you work?
__Research University
___Comprehensive University

__State University

__State College

Approximately what percentage of your total student population are student veterans?
0 25
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Please answer the following questions regarding the services provided to student veterans
at your institution.

What transitional resources listed below are offered by your institution for student
veterans and why are they offered? (Check all that apply.)

To
increase
academic
success

To be
perceive
das
military
friendly

To aid in the
transition to
academic/
civilian life

To show
appreciation
for military

service

Other

Not
Offered

Military
Student
Organization

Credit for
Military
Training

Military
Lounge

Personnel to
assist with
Admissions
Process to the
Institution

Personnel to
assist with
Financial Aid
Process

Personnel to
assist with
applying for
educational
benefits

Faculty/staff
Training on
Veterans’
Needs

Advising
Personnel
who Assist
Veterans
Only

Mentoring
Program for
Veterans
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Connections
with
Community
Organization
s for Student
Veterans
Disabilities
Personnel
who Assist
Veterans
Only
Orientation
for Student
Veterans
Only

Other.
Please
specify

Briefly describe how your institution makes decisions on continuing or discontinuing
transitional resources. If your institution uses data on the identification of student
veterans and any related tracked data, please include those details.

Which of the following populations are currently identified and have the identification
recorded at your institution? (Check all that apply.)

__Student veterans who receive VA educational benefits.

__Student veterans who do not receive VA educational benefits.

__No specific identification or tracking is completed on student veterans who receive VA
educational benefits.

__No specific identification or tracking is completed on student veterans who do not
receive VA educational benefits.

What data regarding student veterans who receive VA educational benefits are currently
tracked at your institution? (Check all that apply.)
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__Semester attendance number of student veterans who receive VA educational benefits.
__Graduation rates of student veterans who receive VA educational benefits.
__Retention rates of student veterans who receive VA educational benefits.

__Other data on student veterans who receive VA educational benefits. Please specify.

__No data regarding student veterans who receive VA educational benefits are tracked.

What data regarding student veterans who do not receive VA educational benefits are
currently tracked at your institution? (Check all that apply.)

__Semester attendance number of student veterans who do not receive VA educational
benefits.

__Graduation rates of student veterans who do not receive VA educational benefits.
__Retention rates of student veterans who do not receive VA educational benefits.
__Other data on student veterans who do not receive VA educational benefits. Please
specify.
__No data regarding student veterans who do not receive VA educational benefits are
tracked.
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Appendix D
Follow Up Email for Survey Participation
Dear Supervisor of Student Veteran Department or School Certifying Official

Please act now! This e-mail serves as your final reminder to complete the research survey
regarding how your institutions is identifying student veterans and using this information
to make data-driven decisions regarding transitional resources and establishing retention
and graduation rates within the next three days. | am hoping to obtain information on the
processes, if any, for identifying student veterans attending your institution, tracking
related information, and how student veteran data may be used in the decision making
process for transitional resources are made.

Remember, you are being asked to participate in an online survey and with a possible
telephone, video conference, or in person interview to follow. The initial survey will take
no more than ten minutes to complete and is included in this email. If you are selected to
participate in the follow up interview, I will contact you by phone to establish a mutually
acceptable interview time. The interview will take no more than sixty minutes and will
require you have a phone for a telephone interview, a web camera with microphone, or a
meeting space for an in person interview. Your responses will be audio-taped for review,
transcription by a third party, and coded for analysis. Documents demonstrating report
output will be requested to validate the information shared during the interview process.

All responses will be kept confidential and will be identified by number. At no point in
the study will any of your responses be attributed directly to you or your institution.
Participation is voluntary and you may withdraw from the study at any time without
penalty.

There is no expectation of personal benefit from your participation but sharing
information regarding the processes and practices of your institution as it relates to
identifying and tracking student veterans and using the data to make decisions regarding
transitional resources provide insight and knowledge on how USG institutions are
currently serving this population and how this population may be better served in the
future.

If you have questions regarding this study, you may contact me by phone at 229-392-
0810 or by email at raulerson_stefane@columbusstate.edu. This study has been reviewed
by the Columbus State University Institutional Review Board to ensure compliance with
Federal regulations involving research with human subjects. If you have concerns
regarding your rights, you may contact the Columbus State University Institutional
Review at irb@columbusstate.edu.

Your time and consideration is appreciated. If you agree to participate in this survey,
please complete the online survey at the link below.
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Sincerely

Stefane D. Raulerson

Columbus State University Doctoral Student
229-392-0810
raulerson_stefane@columbusstate.edu
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Appendix E

Email Confirming Schedule Interview

Dear

Thank you for your participation in the online survey regarding the processes, if any, for
identifying student veterans attending your institution, tracking related information, and
how student veteran data may be used in the decision making process for transitional
resources are made. Additionally, thank you for scheduling the time noted below to
participate in the interview process to allow for further examination into the processes of
your institution.

Date:
Time:
Method/Location:

The interview will take no longer than sixty minutes. All responses will be kept
confidential and will be identified by number. At no point in the study will any of your
responses be attributed directly to you or your institution. Participation is voluntary and
you may withdraw from the study at any time without penalty.

There is no expectation of personal benefit from your participation but sharing
information regarding the processes and practices of your institution as it relates to
identifying and tracking student veterans and using the data to make decisions regarding
transitional resources will provide insight and knowledge on how USG institutions are
currently serving this population and how this population may be better served in the
future.

If you have questions regarding this study, you may contact me by phone at 229-392-
0810 or by email at raulerson_stefane@columbusstate.edu. This study has been reviewed
by the Columbus State University Institutional Review Board to ensure compliance with
Federal regulations involving research with human subjects. If you have concerns
regarding your rights, you may contact the Columbus State University Institutional
Review at irb@columbusstate.edu.

Sincerely

Stefane D. Raulerson

Columbus State University Doctoral Student
229-392-0810
raulerson_stefane@columbusstate.edu
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Appendix F
Interview Protocol

Date: Time:

Participant Number:

Audio Tape Identification:

Introduction

Hello. My name is Stefane Raulerson and | appreciate your time in talking with me today
as | study how USG institutions serve student veterans, specifically how they are
identified and what information is tracked with this population of students.

As a reminder, the interview will last no longer than sixty minutes and be recorded so it
can be later transcribed by a third party. You will receive an electronic copy of the
transcription for review as a means to confirm your responses were accurately
represented. Any corrections should be noted and returned to me within seven days. If
there is no response, the transcription will be deemed as accurate and will be analyzed by
identified themes during the coding process. You nor your institution will be identified by
name at any point in the study but excerpts of the interview may be included in the final
report.

Before | begin recording our interview, do you have any questions for me? Are you ready
for me to begin the interview process? At any time, you wish for me to stop recording
and/or the interview, please let me know.

Ice Breaker Question
How long have you been working with student veterans?

Sample Interview Questions

1. In the survey portion of the study, you indicated your institution identified student
veterans? Can you tell me the process for doing that? From where is the
information initially obtained? Where is it recorded? By whom?

2. Were there obstacles in identifying student veterans at your institution? If so,
what were they? How were they overcome? What obstacles still exist?

3. Inthe survey portion of the study, you indicated your institution tracked retention
and/or graduation rates of student veterans? Can you tell me the process for doing
that? Did you encounter obstacles in tracking this information? If so, what were
they? How were they overcome? What obstacles still exist?

4. s their tracking regarding student veterans your institution feels should be done
but is unable to identify the means to do so?

5. How long has your institution been tracking student veterans? Has the process
changed over time? If so, how and why?
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6. Do you have a means to encourage student veterans who do not receive benefits
to identify themselves as veterans? If so, what is it? To what degree do you feel it
is successful? What obstacles did you have in initiating this process? Do you feel
it could be improved? If so, how?

7. Do you determine the reason for offering a transitional resource is being
achieved? If so, can you explain that process?

Is there tracking your institution would like to do but are unsure of how to approach the
process? If so, what is it?



