










that the classroom can become a community of learners where students have some 
independent learning within the instructional agenda or focus. The extent depends upon the 
age, previous knowledge and the cognitive capabilities of the student. 

Purposeful Instructional Decisions 

Another assumption of the framework as proposed by Danielson is "instructional decisions 
are purposeful" (p. 26). Their focus on purpose sets the framework apart from other teaching 
frameworks. Generally teachers are asked to demonstrate that their students are on-task or that 
students treat one another with respect. But teachers are rarely asked to explain the reasons for 
being on-task or for behaving respectfully. Danielson stresses that even instructional practices 
that are widely considered to be good, such as integrated thematic units, may not have a 
significant purpose. 

The Framework Clarifies Professional Role 

Danielson asserts that teaching has historically struggled with its role in the professional 
world. Aspects of the new paradigm of teaching and learning recognizes the complexity and 
highly professional nature of that role - working with a "time-clock mentality" prevents 
teachers as well as others from thinking of teaching as a profession. If it is to be treated as a 
profession, all the responsibilities and benefits from that status must also apply. The 
framework offers definition and assessment opportunities as aspects of the teacher's 
responsibilities (p. 27). 

Observation and Commentary 

It is clear that Danielson's framework is far more inclusive that other teaching assessments 
that are currently in use. The uses of the framework are broad - from a thorough assessment of 
a practitioner's professional practice within and outside of the classroom to targeted use or 
limited application to providing a list of professional responsibilities for public examination. 
The focus is teaching responsibilities. 

The Framework Implications for Supervisors 

The time required to complete the Danielson framework components and assigned 
elements is not specified. One can reasonably conclude from the skill assessment 
procedures expected for each domain that the time to complete the framework far exceeds 
that typically allotted for most teacher professional practice assessments. It is not unusual 
for each principal / designee to evaluate twenty to thirty teachers per year. If teacher 
assessments were evenly distributed and within typical contract or state constraints, that 
number would translate to roughly one assessment per week. In view of the typical 
principal's duties, adhering to that schedule seems unlikely given the amount of 
supervisory time presently allotted. Targeted or highly limited use of the framework, as 
Danielson recommends, is more likely to be usefully applied than adoption of the entire 
framework. 

The cost of implementing the framework in its entirely is also an issue, for the 
framework implementation depends on training participants. Salaries for individual, 
school, or district personnel participating as qualified assessors would necessarily be 
affected by these new responsibilities. 

The Framework and Student Achievement 

Danielson’s framework cannot be viewed as a model steeped in proven instructional practices 
that advance student learning. The author acknowledges that despite state and district attempts, there 
is little consensus about what works, and subsequently, little progress has been made in developing 
concrete curriculum. Assessments of “learning goal achievements are not easily determined or 
implemented” (p. 23). She notes that “valid and reliable assessment measures are urgently needed 
for the new generation of instructional goals “ (p. 22). Qualitative research has been used ito reach 
tentative conclusions! and is presently the “best we can do” (p. 23). In cases where empirical 
research has not yet been conducted, the framework derives from “recommendations of 
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experts in curriculum, instruction, and assessment, as well as the most current theoretical 
literature and writings of leading authorities” (p. 23). 

Validity and Reliability 
The Danielson framework is limited by the same student achievement validity constraints 

of current teaching assessments and acknowledges this circumstance but indicates the cause is 
the dearth of appropriate research. She recommends that the validity is to be derived “from the 
professional conversations that accompany its introduction into a school or district” (p. 12). 
We have no assurance that these “professional conversations” will advance validity beyond 
what is currently being applied. 

The reliability of the Danielson framework is dependent upon the training of those who use 
the instrument. The necessity of an appropriate infrastructure to accommodate this 
requirement is a prerequisite to any hope of a strong reliability measure. 

Concluding Comment 
A welcome assumption of Danielsonfs . framework is that focusing the assessment on the 

teachens instructional purpose rather than what the students are doing moves the emphasis to 
what the student is learning, a significant directional turn. In general, Charlotte Danielson is 
to be commended for her comprehensive framework for teaching. All of the components she 
stresses address critical aspects of teaching and learning. Her delineation of professional 
duties is helpful and appropriate in moving teaching closer to a professional status. The 
Danielson framework coupled with assessment procedures that focuses on student 
achievement and teacher assessment will do much to advance teaching to the ranks of the 
professionals. When teachers can be assessed by their effectiveness in meeting their purpose 
(effectively and efficiently educating their students) as are other professional judged, then the 
Danielson vision of teacher as professional may be realized. 
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